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Independent�Auditor’s�Report

To the Readers of Te�Puke�High�School’s Financial 

Statements 

For the Year Ended 31 December 2019 

The Auditor-General is the auditor of Te Puke High School (the School). The Auditor-

General has appointed me, Richard Dey, using the staff and resources of William Buck Audit 

(NZ) Limited, to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 26, that comprise the 

statement of financial position as at 31 December 2019, the statement of comprehensive 

revenue and expense, statement of changes in net assets/equity and statement of cash 

flows for the year ended on that date, and the notes to the financial statements that include 

accounting policies and other explanatory information.

In our opinion the financial statements of the School: 

� present fairly, in all material respects:

o its financial position as at 31 December 2019; and

o its financial performance and cash flows for the year then ended; and

� comply with generally accepted accounting practice in New Zealand in accordance 
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 11 June 2020. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of 

the Board of Trustees and our responsibilities relating to the financial statements, we 

comment on other information, and we explain our independence.

Failure to meet statutory reporting deadline

Without modifying our opinion, we draw attention to the fact that the Board of Trustees did 

not comply with sections 87A(1) of the Education Act 1989, which required the Board to 

provide its unaudited financial statements to the Auditor-General by 31 March 2020.

Without modifying our opinion, we draw attention to the fact that the Board of Trustees did 

not comply with section 87C(1) of the Education Act 1989, which requires the Board to 

provide its audited financial statements to the Ministry of Education by 31 May 2020. The 

disruption caused by the Covid-19 restrictions, including the closure of the school, meant 

that the audit could not progress as planned. This resulted in the school missing the statutory 

deadline.
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Emphasis of Matter – COVID-19

Without modifying our opinion, we draw attention to the disclosures in note 27 on page 26

which outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-

19 pandemic.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s�Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 

described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s�Auditing�Standards.�

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion.

Responsibilities of the Board of Trustees for the financial statements 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing�the�School’s�ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The�Board�of�Trustees’�responsibilities�arise�from�the�Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free�from�material�misstatement,�whether�due�to�fraud�or�error,�and�to�issue�an�auditor’s�report�that�includes�

our opinion. 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s�Auditing�Standards�will�always�detect�a�material�misstatement�when�

it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that 

the�information�agreed�to�the�School’s�approved�budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s�Auditing�Standards,�we�exercise�professional�

judgement and maintain professional scepticism throughout the audit. Also:
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� We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 
control.

� We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion�on�the�effectiveness�of�the�School’s�internal�control.

� We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees.

� We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or�conditions�that�may�cast�significant�doubt�on�the�School’s�ability�to�continue�as�a�going�
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s� report� to� the� related� disclosures� in� the� financial� statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 
the�date�of�our�auditor’s�report.�However,�future�events�or�conditions�may�cause�the�School�to�cease�
to continue as a going concern.

� We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events 
in a manner that achieves fair presentation.

� We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely�influence�readers’�overall�understanding�of�the�
financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.

Other information

The Board of Trustees is responsible for the other information. The other information comprises the 

information included on page 1 and on pages 31 to 97, but does not include the financial statements, and our 

auditor’s�report�thereon.

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard.
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Independence

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s�Auditing�Standards,�which�incorporate�the�independence�requirements�of�Professional�and�Ethical�

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Richard Dey

William Buck Audit (NZ) Limited

On behalf of the Auditor-General

Tauranga, New Zealand
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Portfolio Kāhui Ako (Community of Learning) 

Strategic Goal 1. To contribute to the success of Te Puke Community of Learning (COL). 

Objectives 1.1 Support the development of Te Puke COL. 

1.2 Support the employment of appropriate personnel to the leadership roles as requirement. 

1.3 Resource the requirements associated with Te Puke High School being involved in Te Puke COL. 

Historical 
Background 

At the end of 2012 the four Principals of Te Puke Primary School, Te Puke Intermediate School, Fairhaven 
School and Te Puke High School established a Learning and Change Network (LCN) called “Te Puke LCN” 
with support from the Ministry of Education and the University of Auckland. 

The Te Puke LCN was developed on the following principles:  1. Develop the learner from Year 1 to 13.  2. 
Engage our collective community to support our students. 

Monthly meetings were held throughout 2013, with representatives from each school and the MOE the 
University of Auckland. 

The ‘Achievement Challenge’ “Engaging the child, engaging the whānau, engaging the community” was 
developed. 

A model was developed to help our schools investigate the dimensions for a successful Te Puke student. 

Through 2015, the four schools engaged in a number of initiatives: 

● Combined Staff Only Day for teachers from the four schools at the beginning of the school year. 
● ‘Enthusiast groups’ were set up early in Term One for ‘ICT’ and ‘Learner Agency’.  These groups 

developed and delivered professional learning and development opportunities for all teaching staff of 
the four schools during Term 1, 2 and 3. 
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● The four Principals’ worked well together and with the local economic development group (Te Puke 
EDG) to develop the entity of Hua Pai Maota – Te Puke Learning Network, which connected well with 
the mantra of Goodness Grows Here for the Te Puke region.  As a result of this support, Hua Pai 
Maota was launched at a community event on 25 March 2015. 

● HPM partnered with a local technology company, Moai Tech Solutions, to provide parents/caregivers 
with the opportunity to purchase cost-effective digital devices for their child/children to assist their 
learning at school and home. 

● In Term Four, the Boards of the four schools hosted a meeting with Director of Education for Bay of 
Plenty, Rotorua, Taupo: Ezra Schuster to discuss the concept of Community of Learning/Schools 
(COL/COS).  Following the combined Board meeting, it was agreed that Hua Pai Maota – Te Puke 
Learning Network would put in an ‘expression of interest’ to become a COL/COS.  Towards the end of 
Term 4, we received notification that the MOE had accepted our expression of interest. 

● Midway through Term Four, the four Principals and Board representatives hosted an information 
meeting with Principals and Board Representatives from the other schools in the Te Puke region to 
offer the opportunity to become a member of the Hua Pai Maota Community of Learning. 
 

In 2016, the twelves schools in the Te Puke region have met regularly.  The purpose of these meeting has 
been to develop our collective understanding and agreement to form a Community of Learning.  Although 
progress has been slow, it is very important that we develop our shared moral purpose before embarking on 
such an important project.  By the end of 2016, we the Principals of the twelve schools had developed a 
vision for our Community of Learning and identified areas for improvement which will contribute to the 
development of our Achievement Challenges. 

In 2017, eleven of the twelve Te Puke schools developed a successful proposal to the Ministry of Education 
to form Te Puke Community of Learning (CoL).  This was followed by the appointment of Jill Weldon 
(Principal, Te Puke Intermediate) to the position of Lead Principal.  Monthly steering group meetings of all 
Principals were held throughout the year, which included local iwi representation.  Clear purpose was 
established of the priority focus areas.  Towards the end of the year, two teachers from Fairhaven Primary 
were appointed to the ‘Across School’ positions for the first priority focus area; Culturally Responsive and 
Relational Pedagogy. 

Good progress was made through 2018 in the development of Kahui Ako Te Puke Learning Community.  Jill 
Weldon has done a great job in the position of Lead Principal and facilitated a strong team of AST and WST.  
There has been great progress in gaining an understanding of each school’s capability with respect to their 
Cultural Responsiveness. 



3 

 

The AST and WST team has become a strongly committed group to ensuring change in the schools that 
make up Kahui Ako Te Puke Learning Community.  I am pleased with the dedication of this group, but have 
expressed some concern to Jill that there is a need to ensure that the Principals from all schools are involved 
in the decision making and not side lined.  Otherwise, embedded change may not happen as desired. 
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Objectives Actions Responsibilities Resources Evidence Completion Date 

1.1 

Support the 
development of Te 
Puke COL. 

 

 

1.1a 

Regularly attend 
Kāhui Ako Te Puke 
Community of 
Learning meetings. 

1.1b 

Contribute to the 
development of 
shared actions of our 
Kāhui Ako. 

1.1c 

Support the shared 
actions of our Kāhui 
Ako. 

LDL Attend meetings 
regularly. 

Minutes of meetings 
attended. 

Reports to Board of 
Trustees. 

Throughout the year. 

1.2 

Support the 
employment of 
appropriate 
personnel to the 
leadership roles as 
requirement. 

1.2a 

Be on the 
employment panel. 

1.3b 

Collaboratively 
appoint personnel 
from Te Puke 
schools to the 
leadership positions. 

LDL Be on the selection 
panel. 

Personnel are 
appointed to 
leadership positions. 

During the year. 

1.3 

Resource the 
requirements 
associated with Te 
Puke High School 

1.3a 

Support the 
implementation of 
the Action Plans 
developed by our 

LDL Attend meetings 
regularly. 

 Throughout the year. 
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being involved in Te 
Puke COL. 

Within School 
Teachers. 
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Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

27 February meeting: 

• On the 8th February, I met with Debbie Rahurahu, Kristina Peina (Within School Leaders) and Polly Thin Rhabb.  I have scheduled 
monthly meetings with this group to ensure that I am supporting their respective roles in our Kahui Aho Te Puke Community of 
Learning. 

27 March meeting: 

• On the 1st March, I met with Kristina and Polly.  The meeting focussed on the presentation of the school‘s action plan as part of our 
Kahui Aho Te Puke Community of Learning. 

1 May meeting: 

• On the 22nd March, I met with Debbie, Kristina and Polly for an update on the progress we’re making on within the CoL. 

30 July meeting: 

• I attended Ākonga group meetings regularly throughout Term 1 and 2, which gave the opportunity to engage in conversation with 
staff in relation to readings provided by Potama Pounamu.  This provided the opportunity to challenge some of our mindsets in 
relation to being culturally more responsive. 

• 5th July 2019: I attended Te Puke Kahui Ako Conference. It provided a great opportunity for our staff (teaching and support) to 
engage in some quality professional learning and development.  In addition to the keynote speakers, I attended workshops on the 
PaCT (Progress and Consistency Tool), which has now been developed through to Year 9 and 10.  Since the workshop, I have 
contacted the MOE regarding the free PLD , which we will access for our teaching staff.  In addition, I attended the Waitaha 
workshop, which provided some more insight into one of our local iwi. 

30 October meeting: 

• 17th October: I attended the inaugural Te Puke Kahui Ako Leaders Professional Learning Group at Fairhaven Primary.  The 
purpose of the meeting was to explore the elements within various documents associated with education that relate to leadership 
and things Māori.  The ‘next steps’ includes the principals developing an action plan for our collective and individual professional 
learning and development to improve our leadership of culturally responsive and relational pedagogies in our schools. 

• Learning Support Co-ordinators (LSCs) 
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• 22nd October 2019: Lisa Austin (Deputy Principal) and I attended a meeting at Te Puke Intermediate to discuss the concept of the 
Learning Support Co-ordinator position.  As mentioned in a previous report, TPHS will have 1.5 LSCs.  As a follow up to that 
meeting, Lisa and I will develop the Job Description and go through the process of adverting these positions, which are due to start 
at the beginning of 2020. 

• 22nd October 2019: I attended Ākonga Professional Learning, where Polly and Kristina gave staff an understanding of the plans for 
2020. 

2 December meeting: 

• 14th November: Polly and I attended the Kahui Ako Steering Group Meeting.  The agenda for this meeting included: an update on 
progress Cultural Relationships for Responsive Pedagogy within our Kahui Ako and the implementation of the Learning Support 
Delivery Model. 

• Learning Support Co-ordinator 

Lisa, Polly and I conducted interviews for the position of Learning Support Co-ordinator (LSC).  We had 1.5 Full Time Teaching 
Equivalent (FTTE) to use.  Liana Gibson has been appointed as 0.8FTTE, Susan Ludbrook has been appointed 0.5FTTE and 
Emma Travers 0.2FTTE.  These people will work together as a team with specific roles and responsibilities. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 
 

Good progress was made through 2019 in the development of Kahui Ako Te Puke Learning Community.  Jill Weldon has continued to do a 
great job in the position of Lead Principal and facilitated a strong team of AST and WST.  There has been great progress in gaining in the 
following areas: 

Culturally Responsive for Relational Pedagogy 

During the year, considerable investment of time and energy has gone into developing an effective and cohesive Across School Leaders 
(ASL) and Within School Teachers (WST) Team.  This team has engaged in various activities together, including: regular meetings, the 
development of annual action plans for each school, professional learning and development opportunities, the review of the Rongohia te 
Hau tools to gather data from students, teachers and whānau perceptions of relational and culturally responsive pedagogy, as well as 
detailed information from classroom observations. 
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 1. AP/DP Conference - Wellington 

  The ASL attended the AP/DP Conference in Wellington, where they attended various workshops which had a significant impact on 
them. 

 2. Blended e-Learning 

  24 teachers attended a two-day wananga early Term Three at Hei Marae with Poutama Pounamu.  

 3. Ākonga Hui 

  Teachers from TPHS attended regular professional learning with session designed to challenge our teachers’ thinking and mindsets 
with regard to their cultural responsiveness. 

 4. Principals’ Professional Learning Group 

  Principals formed a professional learning group focused on building our capabilities as leaders of our Kahui Ako. 

 

Learning Support Co-ordinator(LSC) Position 

In July, the government announced the first tranche of the Learning Support Co-ordinator position for schools.  This new, fully funded and 
dedicated role was created to: 

• support students in schools and kura. 

• work with teachers and kaiako in schools and kura. 

• work with parents, family and whānau. 

• work with other LSCs across a cluster of schools and kura, be assisted by the Ministry’s Learning Support Facilitator function and 
work within the Learning Support Delivery Model. 

• work with the school or kura leadership team to plan support for all learners. 

Te Puke Kahui Ako was included in the first tranche with an allocation of 6 positions. That is 6 extra staffing positions to be based in our 
schools to support us to better allocate resourcing and support to learners and their whānau.  School Principals met numerous times in 
Term 3 and 4 to discuss the model and how best to utilise this resourcing across our schools.  The LSC positions must be employed by the 
BOT of a school and the employing Boards will be: 
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School Generated FTTE Employing BOT Transfer staffing Final FTTE 

 

Te Puke High School 1.91 YES  1 FTTE  1.5 

Fairhaven 0.77 YES  1 FTTE 0.1 to Rangiuru 0.9 

Te Puke Intermediate 0.75  

YES  1 FTTE 

 

0.2 to Otamarakau 

 

0.8 

Te Puke Primary 0.70 YES  1 FTTE 0.1 to Maketu 

0.1 to Pukehina 

0.8 

Pongakawa 0.61 YES  1 FTTE 0.3 to Te Ranga 0.7 

Paengaroa 0.4 YES  1 FTTE 0.5 to TPHS 0.5 

Te Ranga 0.28   0.3 

Otamarakau 0.16   0.2 

Rangiuru 0.09   0.1 

Maketu 0.07   0.1 

Pukehina 0.02   0.1 

Rounded up 0.24    

TOTAL 6 6 FTTE  6 FTTE 
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Two people have been appointed to the 1.5 positions stating in 2020. 

Considerable progress has been made in the development of Te Puke Kahui Ako with respect to the main focus of Cultural Responsiveness for Relational 
Pedagogy, as well as the establishment of the Learning Support Co-ordinator positions. 

 

Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

In 2020, I will support the continued development of Kahui Ako Te Puke Community of Learning by: 

• Being an active member of the Steering Group. 

• Actively supporting our Within School Teachers and the Change Manager. 

• Engaging in leadership professional learning and development with the other principals of Te Puke Kahui Ako. 

• Engaging in Te Puke High School staff Akonga professional learning and development. 

• Facilitating the establishment and support of the Learning Support Co-ordiantor positions at Te Puke High School. 
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Portfolio Wānanga (Learning) 

Strategic Goal 2. To achieve equity, excellence and belonging through curriculum, pedagogical and assessment practices, 
so that all learners can succeed, with a focus on Māori students 

Objectives 2.1 Accelerate success for Māori learners using cultural relationships for responsive literacy approaches 

2.2 Improve the attendance of our Māori learners, particularly Māori girls to ensure they have more 
opportunities for academic success 

2.3 Grow teachers knowledge of Te Ao Māori and Te Reo Māori to develop a more bicultural school 

2.4 With the support of our local Māori community, continue to develop our localised curriculum, with a 
particular focus on project based  approaches 

2.5 Support teachers with the implementation of the Learner Profile and spread this learning to the Kahui Ako 

2.6 Support the implementation of the  curriculum learning progressions at Years 9 and 10 

2.7 Ensure new tracking, monitoring and reporting systems are embedded within the junior school 

2.8 Continue to celebrate Māori student success to develop meaningful  partnerships whānau and community 

2.9 Provide and review new opportunities for Māori students to lead and contribute to decision-making in the 
school 

2.10 Invest in a more robust review of the senior curriculum leading to a more seamless learning transition 
from junior school to the senior school. 

2.11 Further develop engagement in collaborative inquiry and appraisal as a learning process. 

Aim High 
Whaia Te Matauranga Tiketike 

HIGH 

SCHOOL TE PUKE 
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Historical 
Background 

This portfolio focuses on the concept of wananga (learning) as a key factor for the progression of our future 
focused vision at Te Puke High School. The above objectives have been developed as a result of review of 
the NAG 1 and 3 strategic goals for 2018. They refocus the leaders and teachers on developing a greater 
understanding of how to apply culturally relationships for responsive pedagogy within 21st century learning 
contexts. The rationale behind this strategy has emerged from a range of evidence which shows some 
learners are not yet realising their true potential, particularly some Māori learners. Thus, this plan places a 
greater emphasis on developing systems that will enhance the pedagogical practices that Maori students 
themselves, have said work for them. 
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Objectives Actions Responsibilities Resources Evidence Completion Date 

2.1  

Accelerate success 
for learners, 
particularly Māori, 
using cultural 
relationships for 
responsive literacy 
approaches. 

 2.1a  

Work with teachers 
and community 
throughout the year 
to develop and 
implement literacy 
interventions. 

THP, MFD, PNA, 
RAD and UOW   

 

 

 

 

Time for PL Year 9 and 10 Māori 
learners are 
succeeding to their 
expected reading 
and writing level  

End of 2019 

2.1b 

Provide professional 
development support 
for teachers in 
specific CRR literacy 
approaches, 
including 
differentiation and 
assessment for 
learning. 

    

2.2 

Improve the 
attendance of our 
Māori learners, 
particularly Māori 
girls to ensure they 
have more 
opportunities for 
academic success 

 

 

2.2a  

Initiate a Student 
Māori Success 
Group, where Māori 
leaders analyse 
attendance data and 
activate strategies to 
address this issue 

 

Nga Pou Angitu 
THP, RAD, PNA 

 

 The attendance rate 
of Māori students is 
the same as their 
Pākehā peers 

End of 2019. 
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2.3  

Grow teacher 
knowledge of Te Ao 
Māori and Te Reo 
Māori to develop a 
more bicultural 
school 

2.3a 

Support all teachers 
with regular 
professional learning 
and development  

THP, RAD, PNA Time factored into 
TT meeting structure 
for this. 

Release time may 
be required 

Rongohia te Hau 
observation 
walkthrough data 
shows at least 10% 
shift in practice up to 
Integrating  

On-going 

2.4 

With the support of 
our local Māori 
community, continue 
to develop our 
localised curriculum, 
with a particular 
focus on project-
based    approaches. 

2.4a 

Share TLIF videos 
with staff and 
community as a 
means for on-going 
conversation. 

THP  

 

 

 

 

Rongohia te Hau 
survey data shows 
students, teachers 
and whānau 
perceptions of 
experiences are 
more aligned. 

On-going 

2.4b 

Support the initiation 
and implementation 
of localised projects  

 Time available for 
teachers to connect 
with whānau, or Iwi. 

  

2.4c  

Regular termly 
review meetings to 
evaluate 
implementation. 

    

2.5 

Support teachers 
with the 
implementation of 
the Learner Profile 
and spread this 

2.5a 

Set up electronic 
version of Learner 
Profile 

 

2.5b 

TLIF team Time factored into  
meeting structures 
for this. 

Students, parents 
and teachers 
engaging in richer 
conversations about 
aspects of learning 

End of 2019 
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learning to the Kahui 
Ako 

  

 

Provide professional 
development support 
for teachers to 
develop 
understandings of 
the Learner Profile  

 

2.5c 

Regular termly 
review meetings to 
evaluate 

implementation 

 

2.6  

Support the 
implementation of 
the curriculum 
learning 
progressions at 
Years 9 and 10 

2.6a    

Ensure progressions 
are used to promote 
regular assessment 
for learning 
opportunities 

 

2.5b 

Regular termly 
review meetings to 
evaluate 
implementation 

THP, LOLs and 
TTLs 

Time for PL Survey students, 
teachers and 
whānau at end of 
2019 to determine if 
changes have 
created greater 
clarity regarding 
where students are 
at, and where they 
need to go next 

End of 2019 

2.7 

Ensure new tracking, 
monitoring and 
reporting systems 

2.7a  

Set up systems on 
KAMAR 

 

THP, LOLs, TTLs.  Survey students, 
teachers and 
whānau at end of 
2019 to determine if 
changes have 

End of 2019 
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are embedded within 
the junior school. 

 

 

2.7b  

Work with Leaders 
of Learning and 
Theme Team 
Leaders to ensure 
practices are 
consistently 
occurring. 

 

2.7c  

Regular termly 
review meetings to 
support 
implementation. 

created greater 
clarity regarding 
where students are 
at, and where they 
need to go to next 

2.8 

Continue to 
celebrate Māori 
student success to 
develop meaningful 
partnerships whānau 
and community. 

2.8a 

Continue to organise 
whānau hui and 
celebrations at local 
marae. 

 

2.8b 

Support the growth 
of kapa haka. 

Nga Pou Angitu  

 

 

 

 

 

SLT 

Budget for this Capture greater 
numbers of whānau 
voice for Rongohia 
te Hau and the 
outcomes are more 
positive compared to 
2018 

 

 

 

End of 2019. 

2.9  

Provide and review 
new opportunities for 
Māori students to 
lead and contribute 

2.9a 

Select, support and 
empower these 
Māori student 
leaders to enable 
change within the 

Nga Pou Angitu 

THP, RAD, PNA 

 Evidence shows 
positive shifts eg 
attendance data for 
Māori girls 

End of 2019 
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to decision-making 
in the school. 

school, to benefit 
their peers. 

2.10  

Invest in a more 
robust review of the 
senior curriculum 
leading to a more 
seamless learning 
transition from junior 
school to the senior 
school. 

2.10a Gather a 
broader evidence 
base to review 
current courses. 

 

2.10b Review 
current research and 
models of practice. 

 

2.10c Develop a 3 
years strategy for 
senior curriculum. 

LOLs, SLT 

 

 

 

 

 

 

 

Time factored into 
meeting structures 
for this. 

 

 

Student, 
whānau/parent, 
teacher voice 

NCEA data 

Attendance data 

End of 2019 

2.11  

Further develop 
engagement in 
collaborative inquiry 
and appraisal as a 
learning process. 

  

2.10a 

Continue to develop 
the appraisal and 
inquiry process. 

2.10c 

Continue to support 
teachers with the 
coherence of this 
process. 

THP, AUS PL time Teachers and 
leaders demonstrate 
ongoing 
collaborative inquiry 
practice that 
demonstrate 
meaningful next 
steps and connect to 
strategic goals 

End of 2019 
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Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

MAY 

2.1 Accelerate success for learners, particularly Māori, using cultural relationships for responsive literacy approaches 

 Through our analysis of data, reading has been identified as one of our key foci for 2019. The following actions have occurred 
so far: 

• E-asTTle testing for Year 9-10 students and surveying of all Year 9-11 students and teachers to provide baseline data on 
reading engagement and proficiency 

• PL sessions with Therese and Johnson (University of Waikato - Poutama Pounamu) with literacy steering group. CRRP 
literacy plan completed. This includes 3 strands: Pause, Prompt Praise (Year 9-10 developing readers); Reciprocal Reading 
(Year 9--11 all); Responsive Writing (Year 9-10 gifted readers). 

• Reading tutor volunteers (40 approximately) include teachers, Teacher Aides, Year 12 and 13 students and community. Five 
training sessions for Pause Prompt Praise (PPP) have occured. This will be ongoing. 

• Reading coordinator employed (Susan Ludbrook), to assist with set up and implementation of PPP and coordination of tutors. 

• Approximately 80 Year 9-10 students identified as being developing readers (Level 3 and below) 

• PPP sessions have started for Year 9 students from Theme and ESOL classes. 

• Reciprocal Reading training completed with teachers. Resources made and given to teachers to use the Reciprocal rReading 
cards 

• Responsive Writing programme has begun, in collaboration with Te Puke Primary School. Our next step is to include parents 
and whānau in this programme. 

 From GATE and other student voice,we have identified the need to provide PL in differentiation. The following actions have 
occurred: 

• Term 2 Staff Only Day focused on Differentiated Learning approaches (with Viv Russell UOW and Ali Rennie) 

• All teachers developed surveys to better support their understanding of who their learners are, how they learn best and what 
they like to learn about. This evidence has fed into Collaborative Inquiries 
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• Teams (Themes and Options) have been asked to consider and include in their planning: Why is it important for students to 
learn this? Why does it matter? What concepts do students need to have or to develop if they are to understand this topic in-
depth? What issues might arise when considering this topic? How can we use this topic to help students to explore and build 
values? 

• They have also been asked to plan for and implement deliberate acts of teaching that will cater for a range of learners. 

 Kahui Ako Akonga learning: 

• Our two Within School Teachers (Kristina Peina and Debbie Rahurahu) have set up Akonga sessions where staff engage 
with professional reading and learning to better understand the fabric of NZ society and how we can better support our Māori 
learners to succeed as Māori.  

• These groups are currently made up of LOLs, TTLs and others. 

• To support our focus around differentiation, cooperative learning strategies are being modelled in these sessions 

 

2.2 Improve the attendance of our Māori learners, particularly Māori girls to ensure they have more opportunities for academic 
success. 

• Within this portfolio, this objective relates to 2.9 Provide and review new opportunities for Māori students to lead and 
contribute to decision-making in the school. The intention here is to from a student leadership body where Māori students can 
help influence the change within the school, such as attendance. This initiative is yet to be initiated.  

 

2.3 Grow teacher knowledge of Te Ao Māori and Te Reo Māori to develop a more bicultural school 

• 15 staff are enrolled with Te Wānanga o Aotearoa course - He Papa Tikanga. 

 

 2.4 With the support of our local Māori community, continue to develop our localised curriculum, with a particular focus on 
project-based approaches 

 Year 11 Science 

• A course has been established that is based on the development of a localised curriculum; namely exploring Scientific and 
Māori knowledge and phenomena through a study of the Kaituna River. 

• Continued development of our localised curriculum at Years 9 and 10 through Theme leaning eg Rongoā: traditional local 
medicinal practices and current enterprise 
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• Sharing of TLIF video has occurred as well as Term 1 review meeting. 

 

2.5 Support teachers with the implementation of the Learner Profile and ensure spread to the Kahui Ako 

 Focus on 21st century learning and specifically the 5Cs 

• Professional Learning has provided an opportunity for teachers to delve deeper into their understanding of what research 
says are the key skills for 21st century success; Creativity, Communication, Collaboration, Critical Thinking and a fifth 
concept that we have added because we believe it is so important in learning; Culture. 

• We have identified these five concepts as evident within two dimensions of the Te Puke Learner Profile; Academic and 
Cultural and students are beginning to explore these concepts within learning contexts, particularly as part of the Project-
based Learning that is occuring during the second part of each term in the Themes 

• Learners will self assess these aspects termly, alongside their mentor teachers 

• SLT have been through a scoping exercise to have a Learner Profile App developed through SchoolPoint, to enable students 
greater access to this assessment tool 

• Teachers will be required to comment on learner progress with the 5Cs in Term 2 and 4 reports. 

• Present our journey thus far to the Kahui Ako at the Staff Only Day Conference at the end of Term 2 

 

2.6 Support the implementation of the curriculum learning progressions at Years 9 and 10 

 Integration and tracking of Learning Progressions  

• Year 9 and 10 Themes and Options are now using their established learning progressions to assess to and report on 

• Teachers are required to specify these in their planning documentation 

• They are required to assess students using some of these learning progressions each term (1-2 per Learning Area). 

• They are also required to report to parents and whānau on these outcomes. 

 

2.7 Ensure new tracking, monitoring and reporting systems are embedded within the junior school 

 Reports 
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• After consultation with parents and whānau from the TPI and TPHS, junior reports have been redesigned to provide a 
simplified and relevant format for our current context. 

 Tracking and monitoring of engagement 

• A working group has been established to address issues of student disengagement for Year 9-13 students. Data gathering is 
about to take place. 

 

2.8 Continue to celebrate Māori student success to develop meaningful partnerships with whānau and community 

 Planned events 

• Year 10 Māori students to attend Toi Tū Te Wā at Makahae Marae 

• Junior students GATE students participating in Ignition initiative run by Nga Potiki 

• Whānau hui to celebrate kapa haka progress and success 

• Whānau hui to workshop PPP reading process with parents to support the work happening in school 

• End of Term 2 celebratory assemblies to acknowledge a wide range of learning and success 

 

2.9 Provide and review new opportunities for Māori students to lead and contribute to decision-making in the school 

• See 2.2 

 

2.10 Invest in a more robust review of the senior curriculum leading to a more seamless learning transition from junior school to 
the senior school. 

 Junior and Senior Curriculum Reviews 

• Due to the recent NCEA national review, we consider it fitting to focus our immediate school review process on our junior 
curriculum 

• A Junior Curriculum Review will take place during 2019. The steering group, made up of SLT, representation from LOLs and 
TTLs and MOE, will begin the planning and implementation process during Term 2. This work will also form the heart of the 
SLT collaborative inquiry. 
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2.11 Further develop engagement in collaborative inquiry and appraisal as a learning process. 

 Collaborative Inquiry and Appraisal 

• Teachers and leaders are using a wide range of evidence to engage in collaborative inquiries. This is being done in Theme 
teams or Learning Area teams. Using the Timperley Spiral of Inquiry model again, we anticipate that teachers and leaders will 
be more self-managing and self-determining with this action-reflection process this year 

• The first series of teacher peer observations to shadow-coaching have occurred at the end of Term 1 

• Tools for teachers and leaders to work with as part of this process have been refined to provide clarity and simplicity 

• SLT have worked with LOLs to disseminate this information. 

 

JULY 

2.1 Accelerate success for ākonga, particularly Māori, using cultural relationships for responsive literacy approaches 

• Reading - Pause, Prompt Praise has been implemented for one term with approximately 80 Year 9 and 10 students, and 40 
senior students, teachers and community volunteers See details in the Term 2 Report, complete with examples of student 
progress and student voice here. Our next steps are to train more volunteers, as well as to connect with whānau and iwi to 
consult around their views on the programme and if it would be a useful way for them to provide extra reading support for 
their children. During Term 3 we would like to Include more Y9 and 10 students who are reading 2 years below their reading 
age. In order to do this we will shift some of the more able readers into regular Reciprocal Reading groups This will continue 
to support their progress while at the same time encouraging them to be more self-directed readers. We will increase the 
amount of Probe testing of students who are showing good progress with fluency and comprehension, in order to getter more 
consistent and accurate data. During Term 3 there will also be greater feedback and communication with Theme Team 
Leaders and all teachers. Finally, we will learn (from our University of Waikato colleagues) how to record and monitor our 
tutors delivery and offer feedback. 

• Reading - Teachers are reporting their use of the Reciprocal Reading strategy in their Year 9-11 classrooms. Some have 
suggested that they need a refresher  professional learning on this and therefore this will occur early in Term 3. 

• Writing - 9A and 10A and some gifted students are engaging in Responsive Writing with Te Puke Primary School 

• Differentiated Planning - Theme Team Leaders and some Theme teachers released for a day to develop differentiated, 
connected high challenge and contextualised plans for  Terms 1, 2 and 3. The expectation is for collaborative planning to be 
recorded on our TPHS Theme planning template and stored in the Shared Drive to ensure all teachers have access in the 
future.   

https://drive.google.com/file/d/1QT99N6lQNyueBghMN5VDciCP7mTZSO7K/view?usp=sharing
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• Kahui Ako Akonga - our two Within School Teachers (Kristina Peina and Debbie Rahurahu) have continued to regularly 
facilitate Akonga sessions (as part of their e-learning study) where staff in leadership roles engage with professional reading 
and learning, in order to challenge current thinking and practice, particularly in relation to inequity for Māori in our education 
system and society. The purpose of this professional learning is for these leaders to share learning with their teams in order 
to open up dialogue to effect change.  

• Kahui Ako Conference Day July 5 - organised by the Kahui Ako lead team and hosted at TPHS, this was a very successful 
day. International researchers, iwi, community, leaders and teachers (400 participants) all participated in learning around our 
Kahui Ako kaupapa of developing understandings of what cultural relationships and responsive approaches can look like in 
practice. 

• During Term 2 the Pasifika Power-up programme was launched. This initiative is a Te Puke schools and Tauranga Pacific 
Island Community Trust partnership and its purpose is to grow partnerships with and support the wellbeing of our Pasifika 
students and their families. Attendance at the past four evening events has included primary, intermediate and secondary 
students, as well as parents, teachers and outside experts (such as NZQA). This will continue for part of Term 3.  

 

2.2 Improve the attendance of our Māori learners, particularly Māori girls to ensure they have more opportunities for academic 
success 

• Within this portfolio, this objective relates to 2.9 Provide and review new opportunities for Māori students to lead and 
contribute to decision-making in the school. The intention here is to from a student leadership body where Māori students can 
help influence the change within the school. Conversations have begun around this initiative within the Ngā Pou Angitu group. 
It is expected that there will need to be a period of consultation with Māori students before such an initiative is launched. 

 

2.3 Grow teacher knowledge of Te Ao Māori and Te Reo Māori to develop a more bicultural school 

• He Papa Tikanga - 15 staff continue to be involved with Te Wānanga o Aotearoa course - He Papa Tikanga, which will be 
completed by the end of September. 

 

 2.4 With the support of our local Māori community, continue to develop our localised curriculum, with a particular focus on 
project-based approaches  

• Continued development of our localised curriculum at Years 9 and 10 through planning culturally responsive, contextualised 
and connected eg greater engagement with Makahae Marae: Year 10 Māori students attended Toi Tū Te Wā and senior 
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Māori students led workshops for primary students for Matariki, as well exploring concepts such as kaitiakitanga and the 
effect on our local community and environment, such as Maketu Wetlands, Kaituna and Papamoa Hills.  

 

2.5 Support teachers with the implementation of the Learner Profile and ensure spread to the Kahui Ako 

• Polly facilitated a workshop at the Kahui Ako conference to share TPHS journey so far in using the Te Puke Learner Profile 

• Continued professional learning this term will has provided an opportunity for teachers to delve deeper into their 
understanding of what research says are the key skills for 21st century success; Creativity, Communication, Collaboration, 
Critical Thinking and a fifth concept that we have added because we believe it is so important in learning; Culture. 

• Learners continue to self assess these aspects termly, alongside their mentor teachers 

• The Learner Profile App continues to be developed through SchoolPoint, to enable students greater access to this 
assessment tool 

• Teachers have focused their comments on learner progress using the 5Cs in Term 2 Junior Reports 

 

2.6 Support the implementation of the curriculum learning progressions at Years 9 and 10 

• Curriculum learning progressions - Year 9 and 10 Themes and Options are now using their established learning progressions 
to assess  and report on (using the Beginning, Proficient and Advanced criteria). Teachers are required to specify these in 
their planning documentation and when reporting to parents and whanau. 

 

2.7 Ensure new tracking, monitoring and reporting systems are embedded within the junior school 

• The new junior report format has been published and distributed at the end of Term 2. The redesign of this report was in 
response to feedback from Year 8-10 parents and whānau surveys, which were distributed at the end of 2018 

• System set up in KAMAR to record evidence of learning progressions, 5Cs, asTTle data and other formative tests 

• A steering group has been established to work towards better engaging those students (Years 9-13) who have poor 
attendance and/or engagement. There is the possibility of TPHS being part of an MOE project called Kohiko Mai, to work with 
whānau and identified Year 9 and 10 students and whānau, to co-create approaches that will better work for these students. 
We are also looking to better support our struggling Year 11-12 students with one-on-one literacy and numeracy support. 

 

2.8 Continue to celebrate Māori student success to develop meaningful partnerships with whānau and community 
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• Year 10 Māori students attended Toi Tū Te Wā at Makahae Marae 

• Junior students GATE students participating in Ignition initiative run by Nga Potiki 

• Whānau hui to celebrate kapa haka progress and success 

• Consultation on the Pause, Prompt, Praise reading process with iwi representatives/whānau, to determine their views on the 
programme and if it would be a useful way for them to provide extra reading support for their children 

• End of Term 2 celebratory assemblies were postponed due to Spirit Week. It is hoped that we can do these in Term 3. 

 

2.9 Provide and review new opportunities for Māori students to lead and contribute to decision-making in the school 

• See 2.2 

 

2.10 Invest in a more robust review of the senior curriculum leading to a more seamless learning transition from junior school to 
the senior school. 

• (See May update for explanation) The Junior Curriculum Review process has begun. The steering group is made up of SLT, 
representation from LOLs and TTLs and MOE. We are working through the review inquiry process and so far we have 
consulted with staff on their ‘noticings’ around the junior curriculum, collated these into themes, split into working groups to 
research each of these and devised questions for surveying and interviewing our stakeholders. Evidence gathering and 
analysis will take place during Term 3. All stakeholders will have the opportunity to participate in the review and 
findings/recommendations will be shared as soon as possible. 

 

2.11 Further develop engagement in collaborative inquiry and appraisal as a learning process. 

• The collaborative inquiry process with teachers and leaders appears to be bedding in at TPHS. Teachers are being supported 
to go deeper into the inquiry process through a more deliberate and on-going collection of evidence and the critical 
examination this evidence to develop inquiry foci that research shows will make a difference for ākonga, particularly Māori.  

 

OCT 

2.1 Accelerate success for Māori learners using cultural relationships for responsive literacy approaches 

• The Aim High Reading initiative has continued to be highly successful this term, with an increased number of volunteers 
participating in the Pause Prompt Praise programme. This has meant that we have been able to increase the number of 



 16 

 

reading sessions for akonga each week. Susan Ludbrrook is currently completing Probe Tests to gather data on shifts in 
reading ages for akonga, and so far the results look extremely promising. One of the volunteers recently wrote: 

• As I am unable to be there to celebrate the PPP programme next week I would like to share my thoughts in an email with you 
all. After living in Auckland for a long time and being involved in community work - I was looking for a 'project' that I could be 
involved in, that was about people and children.  When I saw the notice about PPP I thought that this could be it.  PPP has 
been just the thing for me as it is about giving support/praise to those that were struggling to read to their potential. As we all 
know, being able to read and comprehend what we are reading is so important.  I also liked the 'team' aspect of the 
programme - naturally, of course it is about the children primarily, but it is also about the wider team of volunteers, and Susan 
Ludbrook who runs the programme. I have so enjoyed the building of a relationship with the children that I have 'listened' to.  
Seeing them 'blossom' from when I first listened to them read, their attitude changing when greeting me, when I went to pick 
them up - even if was a small smile. The icing on the cake ‘so to speak’ - for me, was to hear that after retesting by Susan 
Ludbrook (programme co-ordinator) of children on this programme – that there have been some great results! I was seeing 
two children that morning that had grown in their reading level - one child by 2 years and another by 18 months.  This is a 
team effort by all the volunteers that listen to these children.  Both the boys had smiles on their faces when I praised them - 
this is so fantastic as it gives them confidence in so many ways. I do hope that this programme will be continuing next year 
due to its success with the children involved, and for me personally I would love to be part of it again. A huge compliment to 
the school for providing this programme. 

• Furthermore, reciprocal reading continues to be used as a strategy in Year 9 and 10 classrooms to promote more confident 
and competent readers. It is also great to see the responsive writing strategy being taken up by some kaiako who have 
connected with local primary schools to provide an opportunity for gifted writers to develop tuaka teina writing relationships 
with younger peers. 

• Overall, this Aim High programme has anecdotally proven to be a highly effective culturally relational response to our 2018 
data, which told us that Māori students were underperforming in reading, in comparison to their peers. Probe tests and 
asTTle data will provide us with 2019 summative data to evaluate this hunch.  

 

2.2 Improve the attendance of our Māori learners, particularly Māori girls to ensure they have more opportunities for academic 
success 

• Within this portfolio, this objective relates to 2.9 Provide and review new opportunities for Māori students to lead and 
contribute to decision-making in the school. The intention here is to from a student leadership body where Māori students can 
help influence the change within the school. This objective should be carried over to 2020 as a key priority. The development 
of Māori student leadership was also identified as a result of the Rongohia te Hau data analysis. 

 



 17 

 

2.3 Grow teachers knowledge of Te Ao Māori and Te Reo Māori to develop a more bicultural school 

• The 15 staff involved with He Papa Tikanga course have all completed this course and graduated. Our recent Rongohia te 
Hau (snapshot of pedagogical practice) classroom walkthrough data showed us that kaiako are not yet using Te Reo Māori 
consistently in classroom learning contexts. Therefore, Te Puke High School will encourage kaiako to engage with the 
Wānanga o Aotearoa Te Reo Māori course next year and/or participate in a local night class for staff and community.  

• Furthermore, a major focus for our Term 3 professional learning has been on developing our critical consciousness and 
realising our unconscious biases and prejudices in order to determine how we as teachers can plan determined acts of 
decolonisation.  

 

2.4 With the support of our local Māori community, continue to develop our localised curriculum, with a particular  focus on 
project based  approaches  

• Year 9 and 10 Theme classes have continued to explore concepts which focus on Māori world views. Last term, Year 10s 
focused on Kaitiakitanga and visited Te Whare Tuhoe, the only living building in Aotearoa. Year 9s explored the concept of 
Tūrangawaewae and visited The Buried Village. During the second half of the term all Theme classes engaged with Project 
Based Learning where students were able to create projects based on their understanding of these concepts and their own 
creative ideas. These Term 3 projects were particularly successful as akonga were able to drive their own learning and 
demonstrate a greater sense of agency.  

• We are looking forward to a closer working relationship (around local curriculum) with Waitaha Iwi with the recent 
Memorandum of Understanding having been established. We are also working alongside our Kahui Ako Across School 
Leaders who are currently liaising with Tapuika on this kaupapa. 

 

2.5 Support teachers with the implementation of the Learner Profile and spread this learning to the Kahui Ako 

• Aspects of the Learner Profile (the 5Cs) continue to be a tool for student self assessment to contribute to Term 4 junior 
reports. Further professional learning on the 5Cs should be a focus for 2020. 

 

2.6 Support the implementation of the  curriculum learning progressions at Years 9 and 10 

• Curriculum learning progressions - Year 9 and 10 Themes and Options are now using their established learning progressions 
to assess  and report on (using the Beginning, Proficient and Advanced criteria). Teachers are required to specify these in 
their planning documentation and when reporting to parents and whanau.  
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• During Term 4 Leaders of Learning we will be engaging in professional learning around the Curriculum Framework 
Progressions in literacy and numeracy. 

 

2.7 Ensure new tracking, monitoring and reporting systems are embedded within the junior school 

• The new junior report format is proving effective and will continue to be used.  

 

2.8 Continue to celebrate Māori student success to develop meaningful  partnerships whānau and community 

• Junior GATE students have participated and completed Ignition initiative run by Nga Potiki 

• Whānau hui Term 4 Week 2, to share current developments/successes and to consult with whānau regarding their 
aspirations/ideas  

• TPHS is participating in an MOE project called Kohiko Mai, to work with whānau and identified Year 9 and 10 students and 
whānau, to co-create approaches that will better work for these students.  

• Celebratory junior assembly Term 3  

• Celebration of success of Pause Prompt Praise programme Term 4 

• Te Roopu Taurahere Graduation Evening Term 4 

 

2.9 Provide and review new opportunities for Māori students to lead and contribute to decision-making in the school 

• See 2.2 

 

2.10  Invest in a more robust review of the senior curriculum leading to a more seamless learning transition from junior school to 
the senior school. 

• As stated above, review has focused on out junior curriculum in response to evidence. The steering group for the Junior 
Curriculum Review have been working hard this term. So far we have surveyed teachers and students and conducted Focus 
Group Interviews for teachers. The student Focus Group Interviews will take place in Week 3 of Term 4 and the community 
consultation during Week 4 if Term 4. After this time the steering group will meet to analyse and make sense of the data to 
produce findings and recommendations. 
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2.11 Further develop engagement in collaborative inquiry and appraisal as a learning process 

• Teacher feedback from the Junior Curriculum Review stated the current Collaborative Inquiry process is adding to workload 
issues. The Rongohia te Hau team recommended we change the model for 2020 to a Co-Inquiry process where kaiako drill 
down deeper into their classroom practice with the support of a critical friend, planning deliberate acts of teaching that will 
better support Māori students in particular. This will become the iterative cycle of inquiry and will provide a more focused and 
less time-consuming approach. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 

2.1 Accelerate success for learners, particularly Māori, using cultural relationships for responsive literacy approaches 

• As a result of the Aim High Reading strategy, all Year 9 and 10 ākonga who were below their expected reading level were involved 

with the Pause, Prompt, Praise programme (and other classroom reading initiatives). The outcome of this initiative was that almost 

all ākonga improved between 1-4 reading years over two and a half terms. % reading not, at and above year level now. 

Furthermore, this programme has inadvertently helped grow our connection with our community, which we will continue to work 

on during 2020. 

 

2.2 Improve the attendance of our Māori learners, particularly Māori girls to ensure they have more opportunities for academic 
success 

• This objective has not yet been focused on and therefore the target has not yet been met.  

 

2.3 Grow teachers knowledge of Te Ao Māori and Te Reo Māori to develop a more bicultural school 

• Rongohia te Hau walkthrough data suggests there has been no shift in pedagogical practice during 2019 in comparison to 2018. 

Therefore the 10% target for improvement has not been met. This may partially be due to the fact that our professional learning 

focused on tikanga rather than te reo and therefore we heard little reo in classrooms. As a result of this outcome, there will be 

more targeted focus on improving culturally relational and pedagogical practice for all teachers during 2020. 
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2.4  With the support of our local Māori community, continue to develop our localised curriculum, with a particular  focus on 
project based  approaches 

• Rongohia te Hau survey data shows that although there was an improvement and greater consistency between the perceptions 

of Māori learners and other learners, the gap has not yet closed between whānau and ākonga, and whānau and kaiako. In fact, 

whānau/parent perceptions have slightly declined, particularly in relation to creating a responsive curriculum and communications. 

 

2.5 Support teachers with the implementation of the Learner Profile and spread this learning to the Kahui Ako 

• With the implementation of student-led conferences, overall ākonga, whānau and kaiako conversations have been richer this year. 

Reports comments and learning conferences have focused more on evaluating progress in the 5Cs (culture, creativity, 

communication, collaboration and critical thinking). This suggests kaiako are developing understandings of 21st century skills and 

implementing these into planning and teaching.  

 

2.6 Support the implementation of the  curriculum learning progressions at Years 9 and 10 

• Kaiako are using the new curriculum learning progressions developed in 2018. These have been used to assess and report on. 

Ākonga voice suggests that we now need to refine the use of these progressions, using them to provide more regular and on-

going formative feedback and feedforward to learners, so that they can take greater ownership of their learning progress.  

  

2.7 Ensure new tracking, monitoring and reporting systems are embedded within the junior school 

• Survey data has not been collected on the effectiveness of the new junior reporting system due to distribution being late in the 

school year. With numerous conversations occurring around lifting academic achievement within the school (especially amongst 

LOLs and SLT), we have opted for a two-weekly reporting system across the school for 2020. Tracking in the senior school will be 

tightened and academic mentoring will be formalised into the school timetable. 

 

2.8 Continue to celebrate Māori student success to develop meaningful  partnerships whānau and community 

• TPHS has continued to celebrate Māori student success this year. The development of a new whānau steering group to support 

the investigation of Māori immersion pathways will likely be a positive outcome. 
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2.9 Provide and review new opportunities for Māori students to lead and contribute to decision-making in the school 

• This objective will be prioritised for 2020. 

 

2.10 Invest in a more robust review of the senior curriculum leading to a more seamless learning transition from junior school to 
the senior school. 

• In response to ākonga, kaiako and whānau/parent voices, it was determined that priority needed to be given to a junior curriculum 

review process during 2019. A steering group of kaiako and SLT was set-up. Led by Pat Workman from MOE we gathered, collated 

and analysed a range of stakeholder voices. Our findings were based on common threads across the evidence. An action plan 

was developed and fed back to staff at the very end of Term 4. This action plan will inform the construction of this part of the annual 

strategic plan for 2020 and beyond. Stakeholder feedback will continue during Term 1 of 2020. 

 

2.11 Further develop engagement in collaborative inquiry and appraisal as a learning process. 

• As a result if this objective, teachers and leaders demonstrated ongoing collaborative inquiry practice that in some cases 

demonstrated   more meaningful goal-setting and next steps. Most connected to strategic goals. As a result of the junior curriculum 

review, modification around this process will occur during 2020. 

Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

Overall, progress towards identified objectives was made in the areas of curriculum, pedagogy and assessment during 2019. Evidence 
shows that there is still significant work to do in this portfolio. The above analysis indicates the following aspects should be focused on in 
the Strategic and Annual for 2020 and beyond: 

• Work alongside whānau to investigate and strategise the development of Māori immersion/bilingual pathways for ākonga  

• Focus professional learning on developing in-depth understanding and a more effective integration of culturally relational and 
responsive practices 

• Develop kaiako engagement in co-inquiry as a learning process. 

https://drive.google.com/file/d/1OXLGoMXtyDdzK-Rr3sVwZxRUy3nmhGz3/view?usp=sharing
https://drive.google.com/file/d/1QXeHKEPiuSxCOxIDTgXArUoOIOSTcPHj/view?usp=sharing
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• Establish a Māori student leadership council, to ensure Māoriākonga can better contribute to decision-making and change within the 
school 

• Implement and review the junior curriculum review recommendations 

• Review the current senior curriculum in hope of leading to a more seamless learning transition from junior school to the senior school. 

• Reinvent reporting across the school to ensure whānau and parents have access to regular information about their child’s progress 

• Improve tracking, monitoring and mentoring across the school 



1 

 

 

 

Portfolio Whānaungatanga (Relationships) 

Strategic Goal 3. To investigate, develop and implement ways to build positive relationships and improve engagement within 
the Te Puke High School community. 

Objectives 3.1 To investigate and implement ways of building and maintaining positive relationships within the school 
community with a focus on staff wellbeing and induction. 

3.2 To ensure a safe and positive environment for all within TPHS through the continued implementation of 
Health and Safety policies and procedures. 

3.3 To enhance the relationship between families, whānau, the community and Te Puke High School. 

3.4 To identify strategies and build positive relationships within the school community to support small group 
leaders to address attendance issues. 

Historical 
Background 

NAG 5 was primarily focussed around health and safety and attendance. This strategic annual plan is more 
centred around whānaungatanga and relationships within and around the Te Puke High School Community. 
The overarching aim is to make TPHS a focal point of the community and a hub which thrives. This goal will 
be implemented through the foundation and continuation of increased staff positivity within the school, a 
consistent and supported structure to ensure maximum attendance and engagement at school and a 
scaffolded process of building positive relationships with all members of the school and wider community. All 
of this will be taking place within a safe and secure environment where health and safety is at the forefront. 
An increase of information sharing continues to remain essential in achieving these objectives. 

Aim High 
Whaia Te Matauranga Tiketike 

HIGH 

SCHOOL TE PUKE 

Aim High 
Whaia Te Matauranga Tiketike 
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Objectives Actions Responsibilities Resources Completion Date 

3.1 
To investigate and 
implement ways of 
building and maintaining 
positive relationships 
within the school 
community with a focus 
on staff wellbeing and 
induction. 

 

 

3.1a 

Positive use of SLT 
meetings at least once a 
month to ensure effective 
communication across 
the school leaders and to 
assist with developing 
more meaningful and 
valued approaches 
towards staff collegiality. 
Timetable a regular 
meeting time. 

MGY, SLT. SLT and staff 
collaboration. 

End of 2019 

3.1b 

Ongoing Classroom 
observations and support 
for teachers in the 
classroom environment 
to assist with building 
staff Hauora. Increase 
the SLT profile in the 
school. 

MGY, SLT 

 

Board support 

 

Ongoing 

3.1c 

Liaise with the Special 
Projects Manager around 
the role of the Kaimahi 
Lounge and its 
functionality and appeal 
as a space. 

MGY, SLT, SPM Meeting time and Board 
support. 

Ongoing 
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3.1d 

Organise a time for an 
induction for new staff 
before the ‘official’ start 
date. 

MGY, SLT Liaise with new staff Before the start of the 
year 

3.1e 

Work with a Social 
Committee to ensure 
opportunities are created 
to enhance staff 
wellbeing. Recruitment 
drive with new staff. 
Investigate ways to 
improve our profits. 

MGY, Social Committee Creative thinking, BOT 
funding 

Ongoing 

3.2 

To ensure a safe and 
positive environment for 
all within TPHS through 
the continued 
implementation of Health 
and Safety policies and 
procedures. 

3.2a. 

Continue to implement 
policies and procedures 
as laid out in our health 
and safety procedure 
manual. 

MGY, H&S Committee 

 

SLT and staff 
collaboration. 

Ongoing 

3.2b 

Monitor hazard 
identification procedures 
consistently and report to 
BOT on a monthly basis. 
Encourage electronic 
reporting of hazards. 

MGY, H & S Committee Meeting time and Board 
support 

Ongoing 
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3.2c 

Build the Health and 
Safety Committee as a 
school representative 
group which has regular 
meetings.  

MGY, H & S Committee Meeting time, SLT and 
staff collaboration 

Ongoing 

3.2d 

Include student 
representation on the 
committee and ensure 
students are aware of 
Health and Safety 
expectations. 

MGY, H & S Committee Meeting time, SLT staff 
and student collaboration 

Ongoing 

3.2e 

Focus on Staff Wellbeing 
as a priority for the year 

MGY, H & S Committee Meeting time, SLT staff 
and student collaboration 

Ongoing 

3.3 

To enhance the 
relationship between 
families, whānau, the 
community and Te Puke 
High School. 

3.3b 

Continue to build Home 
and School Partnerships 
with some of our minority 
groups. 

MGY, SLT, HOHs Meeting time, SLT and 
staff collaboration and 
Board support 

End of 2019 

3.3c 

Develop greater 
communication with 
stakeholders and the 
community by 
increasingly using the 
technology and 
resources available 

MGY, SLT Meeting time, SLT and 
staff collaboration and 
Board support 

End of 2019 
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3.3d 

Support and enhance 
existing groups and 
events which promote 
positive relationships 
within TPHS ie. Pasifika, 
Home School 
Partnership meetings, 
cultural gala, Kapa Haka 
growth, by attending 
these events and 
meeting with the 
organisers to investigate 
ways we can further 
engage and add value. 

MGY, Staff Meeting time, SLT and 
staff collaboration and 
Board support 

Ongoing 

3.3e 

Investigate student 
conferencing methods to 
maximise community 
attendance and using 
parental and student 
voice to work on how 
these can be used as 
tools for enhancing 
relationships and 
improve student learning 
outcomes.  

MGY, THP, AUS Meeting time, SLT and 
staff collaboration and 
Board support 

Ongoing 

3.4 

To identify strategies and 
build positive 
relationships within the 
school community to 

3.4a 

Develop the attendance 
officer's role to being 
more proactive at school 
and in the community, in 

MGY, CJU Meeting time, SLT and 
staff support 

Ongoing 
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support small group 
leaders to address 
attendance issues. 

targeting attendance 
issues by meeting with 
them fortnightly and 
supporting them. 

3.4b 

SLT need to promote 
attendance and publish 
data more often with 
staff, students and the 
community in order to 
identify strategies to 
support all Small Group 
Leaders (SGL) to 
address attendance 
issues. 
 

MGY, SLT, SGL 

 

Meeting time, SLT and 
staff support 

Ongoing 

3.4c 

Design a strategy to 
reinvigorate the regular 
promotion of the inter-
house attendance 
competition. 

MGY, HOHs Meeting time, SLT and 
staff collaboration and 
Board support 

Ongoing 

3.4d 

Continue the use of TAG 
(Truancy Action Group) 
to address systematic 
absences in junior 
students. 

MGY, SGLs, CJU Meeting time Ongoing 
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3.4e 

Investigate barriers to 
attendance by meeting 
and consulting with the 
community, social 
services, groups and iwi 
authorities. 

MGY, THP, TLIF Team Meeting time, SLT & 
BOT support 

Ongoing 

3.5f 

Find ways to support 
senior students to 
improve their attendance 
or look at their options 
and commitments. 

MGY, Careers staff, CJU Meeting time Ongoing 



 8 

 

 

3.1   To investigate and implement ways of building and maintaining positive relationships within the school community with a 
focus on staff wellbeing and induction. 

Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

• The SLT have changed their meeting schedule and meet more regularly, including during the day. The whole staff comes together 
every Friday morning to celebrate and acknowledge staff and student achievements. 

• SLT are frequently out in classes supporting teachers. Observations are ongoing and coaching and support is provided to meet 
individual staff needs. Staff are appreciative of SLT support and interventions. 

• The Kaimahi Lounge is a comfortable space for staff to relax in. Planning is underway around adding some student commissioned 
art to the walls. 

•  A new staff induction was held at the start of the year. It was a great opportunity to meet SLT, get an understanding of the Junior 
Integrated Curriculum and have a wander around the school. Trainee teachers reflect positively about the induction process. 

• The Social Committee organised a staff & whanau BBQ at the start of the year. A number of staff enjoy a Happy Hour on Friday 
afternoons and a core group organise some social activities, mainly around the end of year function. BOT support of the whole staff 
occasions is appreciated. Fundraising ideas have proved difficult. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 
 

There is always work to do to support staff, build positive relationships and make them feel valued. The feeling at the end of the year was 
that despite a difficult start, things have significantly improved and there was goodwill among the staff. The end of year programme with 
Junior Prize Giving and camps and Activity Week worked well leading into a Friday Christmas Lunch. 

Evaluation 

So what?  Where to next? 
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“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

• Continue to find ways to support staff. This includes physically in the teaching spaces, at Staff Celebrations with morning teas and 
listening to staff feedback on any concerns and trying to co-construct solutions. The Health & Safety Committee will also be 
researching ways to support staff holistically. 

• Talk to the Art teachers around culturally responsive murals or paintings for the Kaimahi Lounge 

• Allow regular meeting times for staff to get on top of workload issues and support each other in their teams. 

3.2   To ensure a safe and positive environment for all within TPHS through the continued implementation of Health and Safety 
policies and procedures.   

Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

• Continue to implement policies and procedures as laid out in our health and safety procedure manual. 

• Staff are using the Staff Intranet to report hazards and near misses. From there the Committee has updated their Hazard Analysis 
Procedure to identify next steps. 

• Monthly meetings are voluntary and representation varies although Technology, Sciences, Admin and Pod staff are regularly 
represented. 

• We have not had any students volunteer to join the Health & Safety Committee. 

• Further ways to support staff wellbeing will be explored in 2020. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 

• Staff are using the Hazard Register to address concerns they have identified and potentially impact on their wellbeing. The hazards 
are then assessed by the Committee before agreeing on the best way to address the issue. 
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Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

• Continue to invite staff and students to join the Committee. Once we have volunteers identified we will have an election to appoint 
Health and Safety Officers.  

• Give staff a focus on a specific Procedure as part of our meeting schedule. 

• Travel to other schools to find out how they support their staff wellbeing and see what we could do to further enhance what we have. 

3.3   To enhance the relationship between families, whānau, the community and Te Puke High School. 

Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

• Communication with the community and whānau groups has been increased in 2019, including connections with Waitaha, student 
celebratory graduations, information sharing and award events. Learning Conference attendance numbers have fluctuated. 

• A Te Puke community meeting for Pasifika families was hosted by TPHS and was a great opportunity to strengthen ties. The Power 
Up Pasifika Programme ran for 5 weeks followed by the Malohi Pasifika Programme for 8 weeks. Our Pasifika students were 
representing and hosted at the Te Puke Fia Fia Night.  

• KAMAR and Google are being increasingly used to communicate with the school community or survey parents for feedback. The 
school Facebook pages are proving popular. The website is often referred to for updates and news on school events. 

• Relationships have been strengthened with TPI and TPP in developing a Pasifika Support Network. Kapa haka group continues to  
grow in popularity. The Cultural Week included an evening performance to accommodate the community. The Year 10 Te Reo Kori 
competition remains popular with Year 10 whānau. 

• Parents fed back they enjoy meeting with subject teachers as well as Small Group Leaders. We had booking system issues. 
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Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 

• Relationships between the school and community continue to grow and improve. Staff are engaging with the community more often 
and local expertise is often used to support our students’ learning. 

• Some of the opportunities for parents and whanau to come into school and engage with staff were not as well attended as 
anticipated. This could be because parents felt they had adequate information or they did not have a reason to meet. 

Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

• The development of a local curriculum will continue in 2020 with offers of support and opportunities coming into the school, especially 
from tangata whenua. 

• Continue to build strength with the Pasifika community and the Indian community. 

• Feedback from parents has been taken on board and the format of Learning Conferences will be different in 2020. Subject teachers 
will be available to parents and whānau as well as SGLs 

• We need to be more proactive around making sure parents and whānau are aware of opportunities to come into school and meet 
some of the teachers. Personal phone invites will be made. 

• At the start of the year we will host a BBQ for parents of students in Years 9 & 10 to share some of the key features of the Junior 
School, including our SG system, Junior Curriculum and our Positive Learning Culture Contract. 

3.4   To identify strategies and build positive relationships within the school community to support small group leaders to      
address attendance issues. 

Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 
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• Julie is attending the fortnightly HoH/SLT/AA/Careers meeting to share students of concern with them. We met with WINZ to discuss 
any support they might be able to offer us. 

• Whole school attendance data has been shared with all staff. 

• There is limited interest at this stage from HoHs in running the attendance competition. 

• TAG continues to meet twice a term to discuss truancy concerns around students from the local schools.  

• The school is engaging with EmployNZ, Te Wananga o Aotearoa, Toi Ohomai, Waitaha and Fruition for students struggling at school.  

• We have enrolled with the MOE programme, Every Day Matters, to support us around improving attendance. 

• Senior students were told at the start of the year they will need 90% attendance if they want to attend the Ball. Some senior students 
have been challenged around their poor attendance and have been exploring options. The Careers Department are part of the 
consultation. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 

• Attendance continues to be an issue, particularly with some of the senior students who have reached a point where they            
struggle to see the value of what school offers them. We also have issues with transient students. Punctuality also poses problems 
for some students. 

• SGL often feel they lack time to follow up on attendance issues with students and whānau. Contact details are not always correct. 

• Accuracy around entries on KAMAR are inconsistent; from class attendance entries to annotated notes re follow ups. 

Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
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• Find new ways to address punctuality and attendance with students and whānau. HoH or SLT interventions? Reward system? SGLs 
and Careers consult with students around their goals and ways to achieve them. 

• Follow up with individual staff re inaccuracies in entries. 

• Promote positive attendance as part of expectations around representing the school and attending the Ball. 
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Portfolio Whānaungatanga (Caring) 

Strategic Goal 4. To enhance the Pastoral Support Systems at Te Puke High School by the further development of PB4L, 
Small Groups, Student Support Services and Restorative Processes. 

Objectives 4.1 To continue the review of the Small Groups Approach by gaining further feedback from school community. 

4.2 To continue the development of a consistent approach to Small Groups at Te Puke High School. 

4.3 To continue to foster the development of meaningful home school partnerships between students/whanau 
and Small Group Leaders. 

4.4 To continue the implementation and embedding of PB4L at TPHS and create structures to continue the 
sustainability of this programme. 

4.5 To develop an integrated programme that supports the learning of students within the CASH classes. To 
review the testing and data collection around the students in these classes. 

4.6 PL for staff around effective classroom management strategies and restorative practices. 

4.7 To develop a student leadership programme within the school at the House Level. 

Historical 
Background 

PB4L is a Ministry of Education Initiative which has been rolled out to a large number of schools in New 
Zealand. Although we have been part of this project it has become increasingly obvious that it is a primary 
focused programme that we have had to adapt to fit our Te Puke Secondary School needs. 

This we have done over the last ten years as  a three pronged approach to improving behaviour in our 
school by creating consistent processes and procedures that all staff and students follow. 

Tier 1 is looking at school wide processes that can be implemented to ensure our structures and processes 
are as effective as possible in making sure that we are encouraging students to follow our school values. 

Aim High 
Whaia Te Matauranga Tiketike 

HIGH 

SCHOOL TE PUKE 

Aim High 
Whaia Te Matauranga Tiketike 



2 

 

Tier 2 is entered into once the majority of elements have been met to a level of 80% or higher and end this 
level caters for the 15% of students who are not managing to get it right with the Tier 1 strategies. 

Tier 3 is for those students who fit into the top 5% of behaviour issues in the school. These are students who 
need specific behavioural plans created for them. At present we are not at this level as a school as far as 
PB4L is concerned but largely we are already doing this with our SSS committee. 

At TPHS we have not gone down the traditional PB4L framework but have incorporated the PB4L 
philosophies into the Small Group and House System. This has highlighted some real strengths in relation to 
our school wide values being entrenched and students having a good understanding of the values that are 
part of our school culture and largely for most students showing the 5 Rs. 

The major changes at TPHS due to the development of the Junior Curriculum has impacted on the Values 
for Learning and Restorative Practices processes being implemented as our primary focus for PL and staff 
focus has been getting the Junior Curriculum up and running. This has had an impact in relation to staff 
management of classroom behaviour and providing consistent processes and programmes at the Small 
Group Level and this need refocusing on in 2019. 

2018 saw the continued review of Small Groups with some community feedback obtained however there 
does need some further feedback sought to improve our understanding of what our whanau feel about Small 
Groups. In 2019 there is further feedback needed to be obtained from the community.  

There was a more consistent and structural approach achieved particularly in the long pastoral periods. The 
sharing of what was to happen on the morning of the long pastoral meant that staff had experienced what 
was to happen immediately prior to the activities taking place and this was much more effective. 

The Small Group interviews which are being run by the Small Group Leader has solidified the relationship 
between learner, school and home. This has also meant that the broadening of the Pastoral aspect into 
further academic knowledge of the students is developing further. 

2018 also saw the change of the school values and a 5th value being added. The five Rs are now 
Relationships, Responsibility, Respect and the change of Reaching Potential to Realising Potential and the 
5th value of Resilience being added. There have been some lessons developed around the new values but 
this will need further work in 2019. 
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Objectives Actions Responsibilities Resources Evidence Completion Date 

4.1 

To continue the 
review of the Small 
Groups Approach by 
gaining feedback 
from school 
community. 

4.1a 

Develop a further 
review of Small 
Groups to go out to 
caregivers at the 
second set of Small 
Group Conferences. 

 

AUS, PB4L, HOHs. 

 

Google Survey 

 

Google survey has 
been developed, 
administered and 
information collated. 

  

October 2019 

4.1b 

Add this information 
to the data that was 
collated in 2018 and 
continue the review 

 

 

AUS, PB4L Team, 
STAFF, Board, SLT. 

 

Staff Meetings, 
Board Meetings, 
Community 
Feedback. 

 

Information has 
been shared and 
meetings have been 
held in relation to 
introducing 
improvements to SG 
structure. 

 

Ongoing 2019. 

4.1c 

Implement the 
recommendations 
that have been 
decided on by 
feedback from 
school community in 
2017 and 2018. 

 

AUS, PB4L Team, 

STAFF, Board, SLT 

  

Changes have been 
made to implement 
recommendations. 

 

Ongoing 2019. 

4.1d 

Strengthening of the 
Values for Learning 
Team (aka PB4L) 
with a range of 
teachers from 

 

AUS 

 

Staff Meeting 

 

Have a range of 
people on the 
Values for Learning 
Team 

 

March 2019 
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various subjects and 
representatives from 
TTLs. 

4.2 

To continue the 
development of a 
consistent approach 
to Small Groups at 
Te Puke High 
School. 

4.2a 

Share the vision of 
Small Groups with 
staff, students and 
caregivers at the 
beginning of 2019. 
Particularly 
important for new 
staff and students. 

 

AUS, SLT, HOHs. 

 

Staff Meeting time. 
Parent Evening. 

 

Vision shared to 
various 
stakeholders. 

 

Feb 2019. 

4.2b 

Continue the 
development of 
structural component 
of SGT and Long 
Pastoral that reflects 
the needs of the 
school community. 

 

AUS HOHs. 

 

Continued PL 
around SG Time 
activities and SGL 
role. 

 

Regular PL and 
ability to see more 
SGs having 
structured SG Time. 

 

June 2019. 

4.3 

Continue to foster 
the development of 
meaningful home 
school partnerships 
between 
Students/Whanau 

4.3a 

Ensure that all SGLs 
are aware of the 
importance of 
contacting SG 
student homes in the 
first few weeks of 
school. 

 

AUS, HOHs. 

 

PL. 

 

All Small Groups 
have contacted 
home and 
documented this on 
the KAMAR system. 

 

March 2019. 
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and Small Group 
Leaders. 

4.3b 

Continue to develop 
regular slots in 
Pastoral Care and 
House Meetings to 
discuss development 
of Home and school 
partnerships. 

 

 

AUS, SLT, HOH, 
LOLs. 

 

Reporting System, 

KAMAR, Meeting 
Time. 

 

Reporting process 
and documentation 
standardised across 
all Small Groups so 
that SGLs follow a 
procedure to provide 
meaningful 
conferencing. 
Feedback from 
Caregivers. 

 

March 2019 and 
then ongoing. 

4.3c 

Continue to develop 
a consistent 
approach to Small 
Group Conferences 
where meaningful 
academic 
information is shared 
with Whanau and 
Students. 

 

AUS, THP, HOHs, 
AAs 

 

Kamar reports, 
Pastoral Team, 

Schoolpoint 

 

 

All students and 
whanau participate 
in a Conference and 
have an Individual 
Education Plan 
recorded for 
reference. 

 

May 2019 

4.4 

To continue the 
implementation and 
embedding of 
PB4L/Restorative 
Practices at TPHS 
and create 
structures to 
continue the 

4.4a 

Strengthening of the 
Values for Learning 
Team (aka PB4L) 
with a range of 
teachers from 
various subjects and 
representatives from 
TTLs. 

 

AUS 

 

Staff Meeting 

 

Have a range of 
people on the 
Values for Learning 
Team 

 

March 2019 
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sustainability of this 
programme. 

4.4b 

Continue to provide 
Staff PL on PB4L 
and Restorative 
strategies using the 
skills attained by the 
teachers who have 
trained already. 

 

PB4L and 
Restorative Teams. 

 

PL, Outside PL 
Training for staff on 
PB4L and 
Restorative Teams. 

 

Effective PL for staff 
within TPHS which 
then results in an 
increase in staff 
skills around PB4L 
and Restorative 
strategies. 

 

Ongoing 2019. 

4.4c 

Continue to provide 
Professional 
Learning for Staff 
around process and 
procedures in 
relation to Student 
Support Structures 
within school. 

 

AUS, THP, SSS, 
PB4L team. 

 

PL Time. 

 

Staff will be aware of 
where and who to 
direct students to, for 
the right support in 
relation to their 
needs. 

 

May 2019. 

4.5 

To develop an 
integrated 
programme that 
supports the learning 
of students within 
the CASH classes. 
To review the testing 
and data collection 
around the students 
in these classes. 

4.5a 

Work alongside 
teachers of 9A and 
10A to review 
current programme.  

 

 

AUS, JAM, SUL, 
TRE, BLT HEA, 
RTLB 

 

Theme Team 
Meetings 

 

 

 

Ongoing 2019 

4.5b 

Work with Teachers 
of 9A and 10A, 
SENCO and RTLB 
to ascertain needs of 
students within these 
classes. 

 

AUS, HOL, SUL, 
SENCO, RTLB 
SERVICE 

 

e-ASTTLE, Probe 
and Numeracy tests. 
Previous year data 
formative and 
summative. 

 

Collated Data 
showing evidence of 
where each student 
is at in relation to 
their learning. 

 

April 2019 
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4.5c 

Work alongside key 
staff (as above) and 
LOLs to develop a 
programme aimed at 
providing a 
programme that is 
engaging and fulfils 
the learning needs of 
9A and 10A as well 
as following a similar 
but adapted 
programme that is a 
reflection of what is 
going on in the rest 
of the Junior 
Curriculum. 

 

AUS, HOL, SUL, 
SENCO, RTLB 
SERVICE, LOLs 

 

Time, reflection of 
previous years, 
evidence of 2018 
programme. 

 

Revamped 
Programme  

 

May 2019 

4.5d 

Complete IEPs for 
each of the students 
in the CASH class 
twice a year. 

 

AUS, TRE,SUL,  
SENCO, RTLB 
SERVICE 

 

IEP Template 

 

IEP for each student 

 

June 2019 

Nov   2019 

 

 

4.6 

PL for staff around 
effective classroom 
management 
strategies and 
restorative practices. 

 

4.6a 

Gain some evidence 
of what our staff 
know already about 
classroom 
management 
strategies. 

 

 

AUS, THP 

 

PL Time 

 

Feedback 

 

April 2019 



 8 

 

 

 

 

 

 

 

4.6b 

Provide PL for staff 
around effective 
classroom 
management 
strategies for a 
variety of learners. 

 

AUS, RTLB,  

 

PL Time, RTLB 
service. 

5 R Posters 

 

Staff feeling more 
confident in relation 
to dealing with 
students from 
varying educational 
needs. 

 

Ongoing 

4.7 

To develop a student 
leadership 
programme within 
the school at the 
House Level. 

 

 

 

 

 

 

 

4.7a. 

To identify students 
in each house who 
would like to be 
involved in House 
Committees and 
Leadership 
development. 

 

 

AUS, HOH, SGLs 

 

Information from 
Primary Schools. 

Feedback from 
SGLs 

 

 

List of interested 
students. 

 

March 2019 

4.7b 

Develop a 
programme that 
identified students 
can take part in 
regularly to develop 
their leadership 
capacity. 

 

 

AUS, HOH, SLT 

 

Lean In Programme 

Adventure Based 
Learning Books 

Offsite Time 

 

Student Feedback 

SGL Feedback 

 

Ongoing 2019 

4.7c 

Conduct programme 
throughout the year 
to develop students 
leadership skills 

 

HOHs, SLT, Outside 
providers 

 

Lean In Programme 

Adventure Based 
Learning Books 

 

Students 
participating in 
programme 

 

Ongoing 2019 
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across all levels at 
TPHS. 

Offsite Time Feedback of 
success 

Leadership capacity 
developed. 



 

Outcomes - Progress towards Objectives 

What progress was made towards the Objectives? 

MAY 

4.1a 

• Survey planned to go out at Senior Learning Conferences for Parents to complete around review of Small Groups.  

 

4.1c 

• PB4L Team transition into Wellbeing Committee to look at ways to enhance school wellness/ready for learning for all members of 

school community. 

 

4.3c 

• Small group Conference interviews were much more structured with a prescriptive plan for staff to follow and Long Pastoral periods 

prior to Conferences students prepared their interview with the Small Group Leader. Junior students were able to share their 

google sites with caregivers. Academic goal setting was carried out by all students and entered into Kamar so Students/Staff and 

whanau have a record of what these plans were. 

 

4.3 a 

• Majority of Small Group Leaders did make contact home in Term 1. Increased numbers at Small Group Conferences was a result 
of this. 

 

4.3b 

• Julie Cole attendance officer has been attending Head of House Meetings has enhanced conversations around strategies for 

recidivist truants and other issues in relation to attendance.  

 

4.4c/4.6b 
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• Staff PL conducted around who are our students run by Mark, Lisa and Hannah (RTLB) service. Continue on with this around 

Structures and Processes. 

 

4.5a 

• Number of students in 9a with very high needs. This has proven very challenging in relation to teaching and ensuring student and 

staff needs are being met. Have had lots of meetings and Individual plans developed for these students. This is going to be an 

ongoing issue as students learning and social needs increase. Juggling act of attempting to meet student need with limited 

resourcing from outside agencies.  

4.5c 

• 9a and 10a learning programme has strengthened with the introduction of Emma Travers. Her strengths in relation to literacy 

strategies is excellent and the team is working well together. The introduction of a third member to the team Tayla Blanchard has 

meant that the class is being taught in line with the same philosophy as the other junior classes within the school. Still some work to 

do and to get the balance of literacy and numeracy propulsion. 

 

4.7a 

• Leadership Committees are underway and providing leadership to build House Spirit alongside HOHs. 

 

4.7c 

• Plan developed for identification and development of leadership within Houses. Heads of Houses coming up with a proposal for 

programme to facilitate this. 

 

July 

4.1c 

• Pastoral Team meeting regularly to discuss students and strategies for issues with students. Number of students who have been 

highlighted for working with Employ NZ to develop pathways out of school into vocation. 

 

4.1c 
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• Heads of House Meetings have a time slot to raise students of concern with Heads of House. Which is then discussed at Pastoral 

Meeting Level. 

 

4.3b 

• Julie meeting with HOHS and Pastoral Team is continuing. Great communication to work with our recidivist truants. 

 

4.4c/d 

• Behavioural Strategies PL continuing with staff. Week 4 plan for RTLB service to come in and work with staff for second PL 
session. 

 

4.5 

• Class has really settled from being volatile at the beginning of the year. Some great successes with 9a/10a. Letter from MOE about 
how successful transition has been for one of the students coming from a contributing school who is under Intensive Wraparound 
Service.  Transitioning of another student back into mainstream Education from SEU. Twice exceptional student in relation to 
giftedness and special needs has settled well from really struggling in Term 1. There have been some more students added in as 
the year has progressed from the mainstream due to them not being able to cope with the mainstream. Issues have ranged from 
academic to anxiety issues. 

 

4.5 

• The integrated program is working really well having 3 staff with different strengths working together. This has allowed a real 
diversity in the program whilst still supporting the extra literacy and numeracy needs of these students. 

 

4.7b 

• House committees are working well with a mix of students from Year 9 to 13. Really great to see Junior students stepping up and 
being involved in leadership with the seniors. Some great House activities that students have got up and running to create house 
spirit. 

 

October 



 13 

 

4.1 

• Working alongside Careers Dept and MGY in establishing Pathways for students leaving school. A number of students have 
started an employment course through Fruition to create pathways between school and work. This is also happening with other 
outside organisations such as Employ NZ. 

 

4.2 

• Conducted interviews at contributing schools for 2020 Year 9s. Shared philosophy and structure of Small Groups. Parents very 

receptive to this line of communication for them, particularly for those who this is their first child into High School. 

 

4.2 

• Long Pastoral Time has been used for a huge variety of activities this term including assemblies, whole school activities, Learning 

Conferences, this has meant that the actual time for Values lessons has not been as often as normal. These activities are an important 

part of our Pastoral Care system under the Values for Learning (PB4L) philosophy. Students have a good understanding of what our 

values are but there is still work to do around unpacking what these look like in practice. These are the foundation of our school 

behaviour system from simple classroom behaviour to re-entry for more serious discipline issues. It is vital that students have a good 

understanding of what they look like in practice in a variety of situations. This will be looked at in the planning afternoon for the 

HOHs/AAs being held once the seniors depart on exam leave. 

 

4.4a 

• Continuation of PL for staff around Restorative Practices. Workshop planned with National Restorative Practices Team from 
Ministry to provide Professional Learning for new staff around Restorative Practice Essentials Training on Staff Only Day in 
November. Staff who have already completed the training will complete a refresher course in Restorative Practice. 

 

4.4 b 

• Attended PL for AE around Restorative Practice in Auckland and then met with all AE staff for a second PL session on Brain 

development. Would be great PL for all staff in our COL and for Parents of students in Te Puke Schools. 

 

4.4c 
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• Student Support Services Team has been greatly enhanced by the addition of extra support in relation to the Team. The addition of 

Kate Rive and the two student teachers in this area has meant that more students with mid to low level support are now being seen 

by the team. The full team are meeting as often as possible and action plans for our top 10 percent have been developed and key 

workers assigned. New RTLB for TPHS has been allocated and Matt will be attending these meetings when possible to ensure that 

there is continuity between his role and the SSS team. 

 

4.5a 

• Review of the programme for 9 and 10a being conducted by AUS and Teachers on the 21/10/19. The change to a more theme based 

approach and more in line with the rest of the school has worked well this year. There has been some transitioning of students in and 

out of this class but this has been much more streamlined with a similar approach to integrated learning and 3 teachers teaching 

across all subject areas. The support class is an area that we need to consider how we contain the numbers with the increase in 

special learning needs students and the lack of ability to cope in Open Learning situations.  

 

4.6 

• Staff meeting organised for 21/10/19 around philosophy of current Pastoral Care philosophy at TPHS. This will lead into Restorative 

Practice Training on Teacher only day. Follows previous PL that was run at the end of Term 3 for staff.  

 

4.7b 

• House Committees are meeting regularly. This is providing some leadership opportunities for our Junior Students. They are 
involved in the running of the school wide activities that are run for Houses. They also help out with the planning for Assemblies. 
Heads of Houses are developing a programme to develop the  leadership skills of our students from Year 9 through to Year 13 to 
be conducted in Houses for one day per term. This does require an investment in resourcing and relief but is worthwhile. 

Analysis of Variance 

What is the gap between the Target(s) and Objective set and the Outcomes achieved? 
“By requiring an ‘analysis of variance’ in annual reports, the government is encouraging boards and school leadership to investigate and 
respond to any differences between their planned improvement targets and the actual outcomes achieved by the students.”   
Planning for Better Student Outcomes, June 2003 Quarterly, Ministry of Education. 
 

4.1 To continue the review of the Small Groups Approach by gaining further feedback from school community. 
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General consensus in relation to Small Groups at Te Puke High School is that it is an effective way of maintaining a whanau connection 
to the school in relation to having a consistent person that students and parents are able to contact for Pastoral issues and the 
introduction of a consistent Small Group Interview process has meant that the Small Group Leader has been able to share a broad 
overview of the learning of each student but more in depth at Senior Levels with the tracking of NCEA credits. The importance of 
establishing a positive relationship between the School (through the Small Group Leader) the Whanau and the Student cannot be 
underestimated. Those students whose Small Group Leader has a good understanding of the child and their home situation combined 
with their academic progress have strong connections to the school and the significant adult in their life at school. This is particularly 
important for those students transitioning between Primary Education and Secondary School and even more so for those families for 
whom  it is their first year at High School. There has been some feedback that not all whanau understand the significance of the Small 
Group philosophy and its importance for their child’s success at TPHS. The focus on the Junior Curriculum has taken priority over the 
last five years and this has come at the expense of other successful initiatives within the school. Staff have been very insistent of their 
stress and workload issues that have arisen from the necessity of collaborative planning and learning a new way of teaching. It is my 
belief that the effort that has been made in relation to Small Group and other initiatives within the school such as Restorative Practices 
have been impacted by this. It is very difficult to keep loading up staff with more work when they are already stating that they are near 
capacity. I feel that the Small Group and Restorative Practice work needs to be prioritised again as if these things are not done well 
then the other parts of teaching cannot occur as effectively without these basics being focused on.  

 Those students whose Small Group Leaders organise meaningful activities regularly and follow up on behaviour, attendance and 
pastoral issues within school and home recognise the value of Small Group. Those students who do not have Small Group Leaders 
who do this regularly see little purpose in having Small Group Time. 

A review of the year was conducted with the Heads of House in late November. Feedback from the review was that they are struggling 
to get staff to prioritise Small Groups. Much of their feedback also reflected the focus of staff had been deflected from Small Group and 
had been directed at the Junior Curriculum particularly for those teachers in theme classes. The time allowance for Heads of House 
and their capacity to do the job in the allocated time was a concern for them. The opportunity to visit all Small Groups within their house 
on a regular basis as well as chasing up students who are not attending Small Group Time was very time consuming. The difficulty of 
all other staff within the school having a Small Group means that there are only 5 staff to monitor this. The review also sought clarification 
of exactly what was expected of the HOHs and their role. The running of events and these being held in Pastoral Time including 
Learning Conferences, Assemblies, Cross Country, etc etc meant that the Values for Learning activities which had been a fortnightly 
focus previously had fallen by the wayside and HOHs felt that this was partly the reason for the decline in student behaviour around 
expectations and our 5 Rs. 

The importance of our PL programme including behaviour management and support for staff in relation to procedures and strategies 
to use was also raised in the HOH review. HOHs felt that the school is focussing on too many different initiatives rather than ensuring 
we are focussing on the basics of getting what we have got going well.  
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4.2 To continue the development of a consistent approach to Small Groups at Te Puke High School. 

Progress has been made this year with a very structured approach to Small Group Conferences. This has meant that all Small Group 
Leaders have followed a similar process when conducting their Learning Conferences with the students within their Small Group and 
Whanau. Preparation prior to the conferences was conducted in Long Pastoral Time so that students were rehearsed in what they were 
going to share with parents and had the work and their results accessible during the conference time.  

The structure for what is expected for Small group was shared with all staff at the beginning of the year and students being part of the 
co-construction and support of running activities is happening effectively in a number of Small Groups. The students who attend Year 
13 camp are trained while out there in the running of various activities that they can then come back and share with their Small Group. 
This does two things. firstly it establishes a leadership capacity within the Year 13 students but it also frees up the Small Group Leader 
to have time to spend following up with individual students on any urgent matters during Small Group Time. Some Small Groups 
manage to do this effectively throughout the whole year and others need further support and guidance from HOHs to ensure that this 
is able to occur on a regular basis throughout the year. 

More work needs to be done to share the philosophy of The Small Group Approach with new staff. This has been an embedded part of 
the school for a period of time and their is an assumption that all staff understand this. However upon reflection and from feedback from 
some new staff this needs to be revisited. This is going to happen at the beginning of the year with the introduction to TPHS for Year 9 
and 10 students. The sustainability of things that have happened and then dropped off such as this evening which has run previously 
ties into my earlier statement about the Junior Curriculum focus. 

The expected structure of Small Group will be shared with staff at the SODs at the start of the year. This will be reiterated in the time 
at camp which has been allocated for the Small Group Activity slot. The importance of following the structure will be reinforced with 
staff and the expectations around this will be followed up by HOHs throughout the year. 

HOHs have asked for support from SLT for those staff who are not following the structured approach or not following up on Students 
not maintaining our expectations around our 5 Rs. 

 

4.3 To continue to foster the development of meaningful home school partnerships between students/whanau and Small Group 
Leaders. 

The importance of contacting home has been shared with Small Group Leaders and most do complete this. There has been feedback 
from staff about the difficulty of contacting new students before the school year starts. Many students had already been introduced to 
the school for a couple of weeks prior to the Small Group Leader making contact. In 2020 the decision to have the Whanau meeting on 
the first day of school for the Year 9s and a time allowance for staff to make contact during the SODs will mean that all SGLs should 
be able to contact whanau prior to the start of the year. This positive contact is very important and sets the scene for good home school 
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partnerships for the student whilst at TPHS. Feedback from Parents previously has been that the contact from the SGL prior to their 
child starting at TPHS has alleviated any nervousness on the part of the child and parent about High School.  

Providing a regular time slot in House Meeting time for discussing students of concern but also time for staff to contact home if necessary 
has been beneficial and will continue in 2020. Staff are appreciative of the time allocation as it means that they can complete it within 
their allocated meeting time. It has also enabled the HOHs to gain an understanding of the issues around various students that the 
SGLs are dealing with and this has allowed them to offer advice to SGLs about strategies to use if a SGL is needing support. 

The more structured approach to Small Group Learning Conferences has meant that the time has been used more meaningfully. The 
students and whanau have had a more insightful meeting and next steps have been set. The next steps for 2020 are to ensure that all 
Small Group students are attending these conferences. There needs to be further investigation into why some parents do not want to 
attend and actions to overcome any barriers need to be sought. The goal of 100 percent of all students having a Learning Conference 
where whanau, the student and the sSmall Group Leader are present is ultimately what we wish to achieve. At present we are a long 
way from achieving this target. This needs to be a focus that Polly, Simon and I have in our Portfolio’s and work on together to get this 
to happen. 

 

4.4 To continue the implementation and embedding of PB4L at TPHS and create structures to continue the sustainability of this 
programme. 

The PB4L team has become more so the Student Support Services Team as staff have become more tied up with the Junior Curriculum 
the availability for staff to join committees and have free meeting slots has become less over the last few years. Staff who have 
previously been keen to be part of the PB4L and Restorative Teams has lessened and there has ended up with the same people on 
the three committees. This has meant that the focus of the team has changed and it has become more about the top 5 percent of 
students who require specific and intensive action plans for them rather than the previous focus for the PB4L team where school wide 
systems and processes were considered. The work that was initiated out of the staff meeting around behaviour management strategies 
at TPHS that was run by Alan Liddle has created a great platform to get the PB4L team up and running again. The importance of this 
team and the work they had been doing along with the Restorative Practices Team has been made obvious with the support asked for 
by staff. This alongside continued professional development on effective classroom management strategies particularly attuned to the 
Modern Learning Environment will be focused on in 2020. The return of a student group linked to this team will also be one of the things 
that the team will be looking at reinstating at the start of the year.  

The change of name from PB4L to align with the work that has been done with the Behavioral Procedures and tying this into the 5Rs 
will ensure that staff and students have a better understanding of how all these aspects tie in together better. 

The Student Support Services Team is operating really effectively. The skill set of all members of the team complement one another 
extremely well and the addition of Kate Rive has been very well received. This has meant that we now have a female ‘Counsellor” up 
in the Student Support Area and it has also alleviated Mark Bramley’s workload. Hence students are able to receive support much more 
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readily. The effectiveness of providing support for students in need has continued to improve and action plans for our most vulnerable 
students are set and carried out effectively from the school’s perspective. The employment of the Learning Support Coordinator for 
2020 will provide even greater strength for the team in 2020 in being able to develop better strategies in relation to the learning difficulties 
and strategies required to provide support for students referred to the Student Support Services Team. 

 

4.5 To develop an integrated programme that supports the learning of students within the CASH classes. To review the testing 
and data collection around the students in these classes. 

The introduction of a third teacher into the 9a/10a class has been a real success in 2019. The composition of teachers in this class and 
the subjects that they can teach has meant that an effective integrated programme has been implemented during 2019. The strength 
and passion of these staff members have seen most students within the class raise their academic capacity more than a year of 
improvement. The connection to TPHS and that the students within the class have exhibited as the year has progressed has been 
excellent. This was a challenging class at the beginning of the year with numerous students with diagnosed and undiagnosed learning 
issues. The work that has been done by the teachers of this class has been superb and there have been lots of great success stories 
with the students within the class. All students have IEPs that they are working towards and there is a good understanding by students 
and staff of the next steps. This is particularly important for those students transitioning into the Senior School and NCEA. 

Again the appointment of the Learning Support Teacher for 2020 will further strengthen the work that has been done previously with 
the students of 9a/10a. 

 

4.6 PL for staff around effective classroom management strategies and restorative practices. 

There has been a need identified in 2019 for staff to have more PL on effective classroom management strategies and restorative 
practices training. This needs to be made specific for Modern Learning Spaces. The open plan nature and numbers of students in 
classes brings its own set of challenges for staff. Again due to the focus being on the integrated curriculum other areas have had to be 
put on the back burner. This has eventuated in situations with staff dealing with student behaviour being not handled as effectively as 
it possibly could. It has also meant that SLT are dealing with student behaviour situations when they have escalated. PL for staff has 
been carried out after identifying with staff what the needs were. Several staff PL sessions have  been held from where to refer students 
with special issues or learning needs through to specifics around what to refer and to who. A successful restorative practices SOD was 
conducted in term 4 with lots of positive feedback from staff. This then flowed into a committee being developed and an updated 
behavioural processes system been introduced to staff by Alan. Further staff PL has been planned for 2020.  

 

4.7 To develop a student leadership programme within the school at the House Level. 
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The student house committees have been running effectively throughout 2019. Students have been nominated or self nominated to 
join these. HOHs have run these committees on a fortnightly basis. This has been effective in getting junior students more involved with 
leadership opportunities within the school. A more formalised programme has been developed for 2020 and this will in turn provide 
support for students wishing to move into leadership roles within the school. 

Evaluation 

So what?  Where to next? 
“Evaluating progress will provide boards and school management teams with good pointers to ways in which the strategy needs to be 
improved for the coming year in order to take the school closer to its overall (or strategic) goal.”  Planning for Better Student 
Outcomes, June 2003 Quarterly, Ministry of Education. 
 

Next steps 2020 

4.1 Conduction of Small Group Review within shorter time frame in 2020  

4.2 Co-construction of Weekly Structure of Small Groups for 2020 and beyond 

4.3 Investigate and attempt to eliminate barriers for all whanau to attend Learning Conferences 

4.4 Values for Learning focus return for 2020 

4.5 Continue with interventions to close gaps for student learning in 9a/10a 

4.6 Continued PL for staff in relation to effective classroom management and restorative practices in Modern Learning Environments 
2020 

4.7 Leadership programme development 2020 

4.8 Integrate Careers Department into Student Support Services Team to develop better pathways for students particularly those at risk. 
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